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1. Introduction and 
conclusion 

  

1.1. PURPOSE AND CONCLUSION 

1. Ths report concerns techng nd mngement of resources t the four most popur 
educton courses t the Dnsh unversty coeges where students study to become 
techers, soc workers, pre-schoo techers nd nurses. Rgsrevsonen took nttve 
to the study n August 2015. 
 
2. The ctvty eve t the Dnsh unversty coeges hs ncresed stedy snce they 
were estbshed n 2008; more students re enroed nd more students grdute from 
the coeges. At the sme tme, however, there re ndctons tht the mngement of 
resources octed to the coeges nd the output of the educton provded t the co-
eges need to be scrutnzed.  
 
3. A report prepred by the chnceors of the Dnsh unversty coeges n 2011 showed 
huge dfferences n the number of techng hours provded by the coeges. Snce tot 
number of techng hours nd over workod my be connected,  ow number of tech-
ng hours my ndcte tht the workod on the students s nsuffcent to consttute  
futme educton. After the report ws pubshed, the Mnster for Hgher Educton nd 
Scence, who hs the over responsbty for nd s supervsng the unversty coeges, 
sd tht the dfferences n number of techng hours provded t some of the courses 
were too bg.  
 
The purpose of the study s to ssess whether resources for educton t the four courses 
re effectvey mnged by the unversty coeges. The report nswers the foowng ques-
tons:  
 
• s the number of techng hours provded to the students rgey the sme t  the 

unversty coeges? 
• Are the unversty coeges ensurng tht the techers spend more of ther workng 

hours on techng? 
• Coud the unversty coeges use ther resources more effectvey? 
 
n connecton wth these questons, we hve so exmned how the Mnstry of Hgher 
Educton nd Scence hs exercsed ts supervson of the re.  
  



 2  N T R O D U C T  O N  A N D  C O N C L U S  O N  

  

CONCLUSION 
 

Rgsrevsonen’s study shows tht resources octed to the four most popur courses 
coud be mnged more effectvey by the unversty coeges.  
 
The unversty coeges coud mprove ther mngement of resources n three res: hours 
of techng provded to the students, the use of the techers’ workng hours nd the output 
cheved by the unversty coeges n terms of student retenton nd grduton grdes. 
The extent to whch the coeges coud mprove ther performnce n these three res 
vres, but there s potent for mprovement t  the coeges.  
 
Frsty, the number of techng hours provded to the students t the dfferent unversty 
coeges s not the sme. Across the country, students studyng to become techers, pre-
schoo techers nd nurses re not offered the sme number of techng hours. At some 
coeges, students enroed n the nursng nd pre-schoo techer courses re offered, re-
spectvey, 71 per cent nd 66 per cent more hours of techng durng the fu course of 
the study. For students studyng to become techers, the number of techng hours my 
vry by up to 50 per cent. The number of techng hours offered t soc worker courses 
s rgey the sme t  the unversty coeges.  
 
The dfferences n number of techng hours re qute bg. Whe evng room for oc pr-
ortes, the Mnstry of Hgher Educton nd Scence shoud – n dogue wth the unver-
sty coeges – consder whether the unversty coeges re suffcenty mbtous n re-
spect to the number of techng hours they offer. 
 
Secondy, the unversty coeges hve not ensured tht ther techers spend more of ther 
workng hours on techng. Ths ws one of the obectves defned n the coectve br-
gnng greement entered n 2013 (OK13). The study shows tht the techers, on ver-
ge, spend pproxmtey hf ther workng hours on techng, .e. preprng essons, gv-
ng essons nd feedbck, nd exms, whch s the sme s before the OK13 becme ef-
fectve. 
 
Mngement t the unversty coeges hve not been suffcenty focused on how much 
of the techers’ tme tht s spent on techng. The bords nd mngement hve ony to 
 mted extent defned obectves for ncresng the number of techng hours, nor hve 
they ensured tht they hd ccess to mngement nformton on how the techers’ work-
ng hours re used. Rgsrevsonen recommends tht the unversty coeges ensure tht 
mngement hve ccess to nformton on the octon of resources between the tech-
ers’ core tsks. Coectng ths nformton w provde mngement wth  better bss 
for prortzng resources.  
 
  

TEACHING HOURS 
The number of techng hours 

provded durng  course.  
 
Techng hours ncude css 

techng, ectures nd student 

counseng. One techng hour 

corresponds to  esson of 45 

mnutes.  
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Thrdy, the study ndcted tht the unversty coeges coud mprove the output t some 
of ther cmpuses wthout ncresng resources. There re dfferences between the per-
formnces of the cmpuses when eves of grdes nd student retenton rtes for the four 
courses re benchmrked gnst the best-performng unversty coeges. The estmted 
verge potent for mprovement s three to seven per cent for the techer, pre-schoo 
techer nd nursng courses. Ths mens tht three to seven per cent of these students 
coud cheve hgher grdes, nd the number of students tht coud be retned n the 
courses coud be ncresed by three to seven per cent, wthout ncresng resources. The 
verge potent for svngs tht cn be mpemented by the unversty coeges wthout 
ffectng ther output hs been estmted t eght to thrteen percent of the sry costs 
tht concern techng t the three courses.  
 
The exmnton of the potent for mprovements nd svngs s bsed on  mode ccu-
ton tht shows cer dfferences between the performnces of the cmpuses. The c-
cuton ndctes the estmted scope for potent mprovements nd svngs t the n-
dvdu cmpuses, but does not quntfy the potent.  
 
t s Rgsrevsonen’s ssessment tht the unversty coeges woud derve beneft from 
workng wth the resuts of ths study, prtcury n reton to dentfyng the cuses of 
the dfferences between the unversty coeges nd ernng from the cmpuses tht -
cheve better resuts wth the sme resources.  
 
The concept underyng the Mnstry of Hgher Educton nd Scence’s supervson of the 
unversty coeges s genery stsfctory. However, before the summer 2016, superv-
son of the number of techng hours provded by the unversty coeges ws not prt of 
the concept. Rgsrevsonen wecomes the mnstry’s decson to supervse techng hours 
n the future, but fnds tht the mnstry shoud hve done so erer.  
 
The Mnstry of Hgher Educton nd Scence hs pyed n mportnt roe n reton to 
supportng the mpementton of OK13 t the unversty coeges. However, the mnstry 
hs not dequtey foowed up on whether the techers spend more tme techng, n con-
formty wth the OK13 greement. Rgsrevsonen fnds tht the mnstry shoud foow ths 
re more cosey.  
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